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ABSTRACT
Name : Arni
Reg. Number : 20400113141
Department/faculty : English Education/Tarbiyah and Teaching Science
Title : The Use of Chain Drill Technique in Teaching Speaking
at the Eighth Grade of SMP Kartika XX-2 Wirabuana
Makassar.
Consultant I : Dr. H. Abd. Muis Said, M.Ed.TESOL.
Consultant II : Muh. Rusydi Rasyid, S.Ag., M.Ag., M.Ed.
This research aimed at finding out the use of chain drill technique to
improve the speaking ability of the second year students at SMP Kartika XX-2
Wirabuana Makassar. The problem statements in this research are “Is the chain
drill technique able to improve the students’ speaking skill? And To what extend
does the students’ speaking ability improve by using chain drill technique?” The
objectives of this research are: To find out does the students’ speaking skills
improve by using chain drill technique. And To find out the effectiveness of chain
drill technique in improving the students’ speaking ability at the second year
students at SMP Kartika XX-2 Wirabuana Makassar.
The researcher applied quasi-experimental design with non-equivalent
control group design. The population of this research was the second year students
at SMP Kartika XX-2 Wirabuana Makassar which consisted of 74 students. The
sample were taken by using purposive sampling technique which consisted of 50
students with 25 students as experimental class and 25 students as control class.
There were two research variables: Independent variable and dependent
variable. The independent variable of this research is chain drill and dependent
variable of this research is teaching speaking.
The data were collected through speaking test in pre-test and post-test. The
result of the data indicated that there was a significant difference between
students’ post-test in experimental class and control class. The mean score of
post-test (3.53) in experimental class was greater than the mean score of post-test
(2.28) in control class and the standard deviation of post-test (0.58) in
experimental class was greater than the standard deviation of post-test in control
class (0.97). From t-test, the researcher found that the value of t-test (7.81) was
greater than t-table (2.010) at the level of significance (α) = 0.05 with degree of
freedom (df) = (N1 + N2)-2 = (25 + 25) – 2 = 48
Based on the finding and discussion of the research, the researcher drew a
conclusion that the use of chain drill technique is effective to improve the
students’ speaking ability in the second year students at SMP Kartika XX-2
Wirabuana Makassar.
xiiii
1CHAPTER I
INTRODUCTION
This chapter presents the introduction which consists of background,
problem statement, objective, significance, scope of the research, and operational
definition of terms.
A. Background
In teaching and learning English subject, the speaking skill is very
important to know by people in order to conduct communication well each other.
As people learn English, they must be learning about four kinds of skills namely
listening, speaking, reading, and writing. These skills are used by learners to
master to be able to communicate both in spoken and written language.
Speaking is the important skill among the other for the learners. Richards
in Bahar (2013) stated that a large percentage of the world’s language learners
study English in order to develop proficiency in speaking. Most English learners
measure their mastering English by English speaking skill. How good their
English is depends on how fluent they speak. These learners make fluency as
priority to asses their progress and achievement in mastering English subject. In
fact, learners eventhough people use speaking for variety of different purposes.
Some of them speak to make social contact with other people, to make a mutual
understanding, or to build social relationship between two people or more. On the
other hand, speaking are used to express opinions, to clarify information, to give
instruction, or to entertain people with jokes and anecdotes.
2To make the students master speaking skill should be involve many things
include the teachers’ method in the class, learning activities, learning instrument,
and so forth. In fact, most of the teacher gets any problem when they are teaching
about speaking and expect their students to master speaking subject. And also,
they are did not know or get difficulties in solving those problems. The example
of the case is the teacher of English Subject at the eighth grade students of SMP
Kartika XX-2 Wirabuana Makassar who have urgent problem in helping their
students to achieve their best grade in speaking.
Based on information obtained from the English teacher at the eighth
grade students of SMP Kartika XX-2 Wirabuana Makassar, it was found that most
of those students do not have good confidence when they speak even in front of
their classmates. In addition, they have not motivation to speak, not have enough
vocabulary. They also speak ungrammatically and they cannot pronounce words
well. Consequently, when the teacher calls them to stand up in front of their
friends to talk something or to share with their classmates they say nothing. It
seems they are afraid to talk, to speak, and to pronounce their words even they
have many ideas on their mind but they can not actualize those ideas through
speaking. Unfortunately, they no longer have interest to practice their speaking in
front of the class.
Therefore the researcher wants to give solution especially in teaching
speaking ability, so that, the students will be better in conducting communication
well. The solution is by teaching speaking subject using chain drill technique to
overcome the problem faced by students. This technique is created from the Audio
3Lingual Method firstly applied by Charles Fries (1945) of the University of
Michigan (Larsen-Freeman, 2000:35).
Teaching speaking by using chain drill technique is started by the teacher.
Teacher prepares questions to be asked to the student nearest with the teacher.
Chain drill gives students an opportunity to speak their idea individually. The
teacher listens and can tell which students are struggling and will need more
practice. A chain drill also lets students use the expressions in communication
with someone; even though the communication is very limited. Then, teacher
addresses a question to the student nearest with her. After that, the first student
responds to the teacher’s question. The teacher asks another question then the first
student answers or responds the questions given. The first student understands
through teacher’s gestures then he turns to the student sitting beside him and asks
questions like teacher asked before. The second student, in turn, says her lines in
replay to him (first student). Then the second student greets and asks questions to
the next student. This chain continues until all of the students get a chance to ask
and answer the questions. The last student directs the greeting and asking
questions to the teacher.
Referring to some previous explanations above, the researcher excited to
conduct an experimental research tittled “ The Use of Chain Drill Technique in
Teaching Speaking as A Transactional Skill at the Eighth Grade of SMP
Kartika XX-2 Wirabuana Makassar.”
4B. Problem Statement
Based on background above, the problem statement of the research are:
1. Is the chain drill technique able to improve the students’ speaking skill?
2. To what extend does the students’ speaking skills improve by using chain
drill technique?
C. Objective of Research
The objectives of the research are:
1. To find out does the students’ speaking skills improve by using chain drill
technique.
2. To find out the effectiveness of chain drill technique in improving the
students’ speaking ability.
D. Research Significance
The result of this research is really expected to take care some
significances related to teaching and learning speaking as follows:
1. Theoretical Significance
Some previous experts had already proved that chain drill technique as a
part of audio-lingual method take a place as a communicative function. This
technique relied heavily on drills to form a habit in communication. Thus, the
researcher hoped this research can give a contribution for the teacher to achieve
the students’ speaking skill.
3. Practical Significance
There are many practical significance of the research which can be useful
for the students, teachers, and school. First, for the students, through this
5technique, researcher expects that all of students are able to speak English and to
build their self-confidence as well as their motivation in speaking class.
Furthermore, this method can make all the students actively in mastering the
material because they will work together and help one another to conduct a good
communication.
Second, for the teachers, this research is expected to help the teachers
guiding their students in enhancing their students’ speaking skill. In addition, the
significance of this research is to introduce that chain drill technique can be used
in learning and teaching process, especially in speaking subject. As the last, by
this technique the teachers additional experiences in teaching speaking to the
students, in order to create a new situation and condition to achieve the students’
speaking ability and their motivation as well as their self confidence in learning
speaking subject. Third, for the next researcher, this research is expected to be a
useful reference for any other research about teaching speaking as a transactional
skill by using chain drill technique.
E. Research Scope
This research focuses on how the students can be love the English subject,
make a good communication, and have a confidence to speak by using chain drill
technique in teaching speaking as a transactional skill at the eighth grade of SMP
Kartika XX-2 Wirabuana Makassar with the material about a short dialogue, and
question-and-answer of each other.
6F. Operational Definition of Terms
In order to avoid misunderstanding this research to the reader, these are a
few operational definitions of important words in this research, such as: chain
drill, technique, speaking, and transactional speaking.
1.Chain Drill
Chain drill is technique is a teaching technique that is created from the
Audio Lingual Method firstly applied by Charles Fries (1945) of the University of
Michigan. Chain drill gives students an opportunity to say the lines individually.
The teacher listens and can tell which students are struggling and will need more
practice. A chain drill also lets students use the expressions in communication
with someone; this chain continues until all of the students get a chance to ask and
answer the questions.
2.Technique
Technique is an implementation from a method that actually takes place in
language teaching or learning in the classroom, which it is made by the teacher. It
is typical language activity that involving fixed patterns of teacher prompting and
student responding. In this research, the researcher used chain drill technique in
teaching transactional speaking skill.
3.Speaking
Speaking is the ability to used the language in order to get a mutual
understanding between the speaker and the listerner. Speaking is the way to bring
message from one person to others in order to make the communication well. In
this research, the students hoped could be speak up with high motivation, self-
7confidence, a good self image, and low level anxienty. So that the students would
be better for succes in second language acquisition.
4. Transactional Speaking
Transactional speaking is the speaking that conducted for the purpose of
conveying specific information. This kind of speaking formed a dialogue that
need to be done if someone wants to get something done or a dialogue simply
done because there is somebody around the speaker.
8CHAPTER II
REVIEW OF RELATED LITERATURE
This chapter presents about previous studies related research findings,
some pertinent ideas, theoretical framework, and hypothesis.
A. Previous Studies
There are lot of researchers has been found ways to study and teaching
speakig by different methods and aspects. In fact, there are some books, theses,
journals, and articles has been published related to the studies of speaking. Here
are the following findings for the more detail:
The first preview finding came from Muhammad As’ad in his thesis
entitled: The Effectiveness The Power of Two in Speaking Skill in Describing
Pictures at The Second Years of Madrasah Nurul As’adiyah Callacu Sengkang.
He stated that using the power of two in describing pictures was effective to
enhance the students’ speaking ability. The result showed that the students’
speaking ability improve. It could be seen from the mean score of students before
and after using the power of two strategy in describing pictures. The mean score
of students’ speaking achievement in pre-test was 40.18 that categorized as very
poor; it improved to 55.18 in post-test that categorized as fairy good.
The second is Kusuma Utami Handayani (2011) who used the chain drill
to improve the students’ fluency in speaking. She concluded that the
implementation of a chain drill in speaking activity gave some contributions to the
students’ speaking fluency. The students’ fluency in speaking English improved
well. The mean of the students’ speaking fluency in pre cycle test was only 1.3.
9Then, in cycle one test improved from 1.3 to 2.9. In cycle two tests improved
from 2.9 to 3.5. It means that the students’ speaking fluency at the end of the cycle
two was good.
The third is come from Khaerul Amri (2013), stated that using group
leadership techniques was effective to improve the students’ speaking ability. He
conclude that the students’ speaking ability was improved by using group
leadership technique. It was proved by the t-test (3.21) which was higher than t-
table (2.42).
The fourth is come from Amiqah(2014), She stated that using genius
learning strategy can increase the students’ ability in spaking English. She
conclude that after using genius learning strategy in learning speaking was proved
by the t-test value 4.33 is greater than the t-table 2.10. It means that using genius
learning strategy in learning activity contributed to the students’ more effective in
teaching speaking.
The fifth is come from Andinurdiana (2014) who wanted to enhancing
students’ speaking comprehension through whole brain teaching at PIBA students
of UIN Alauddin Makassar. In the end of her research she found that this strategy
can activate the passive learners and also make the students were challenged, so
stimulate them to compete each other to be best through activating the scoreboard.
Finally, Nur Alimah Adnan (2014) stated that the students’ speaking
achievement through prosedural text by using real objects. By using this
technique, the students mean score in three aspects were improved. The students’
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accuracy was 76, the students’ fluency was 80, and the students’
comprehensibility was 80 also.
The previews findings above showed that there were many researchers
could help the students to improve their speaking ability. In this research, the
researcher wanted to introduce the chain drill technique that could be useful to
help students in improving their speaking ability.
B. Pertinent Ideas
1. The definition of speaking
In Oxford Advanced Dictionary (1995) the defenition of speaking is to
express or communicate opinions, feelings, ideas, and so forth, by or as talking
and it involves the activities in the part of the speaker as psychological,
physiological (articulator) and physical (acoustic) stages.
According to Abdullah (2011) speaking is a part of oral communication
uses language as medium to express feeling, ideas, information or asking
information from others. Speaking is a mean of oral communication involving two
elements that speaker, who gives the message and the listener, who receives the
message. In other words, the oral communication involves the productive skill of
speaking and the receptive skill of listening.
Jabu (2008) stated that speking is an aural and productive skill. The act of
speaking normally in the course of natural communicative interaction involves not
only the use of vocal organs to produce sounds, but also the use of gesture, the
movement of the muscles of the face, and indeed of the whole body. Moreover,
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the act of communication through speaking is commonly performed in face to
face interaction and occurs as part dialogue or other forms of verbal exchange.
Brown (2004) said that speaking is a productive skill that can be directly
and empirically observed, those observations are invariably colored by the
accuracy and effectiveness of a test-takers listening skill, which necessarily
compromises the reliability and validity of an oral production test.
Moreover, Hornby in Latola (2015) added that speaking is the skill that
the students will be judged upon most in real-life situation. It is an important part
of everyday interaction most often the first impression of a person is based on
his/her ability to speak fluently and comprehensively.
From some definitions before, the researcher conclude that spaking is the
way to carry out our feeling through words and conversation with other. Without
speaking people will be a dumb and never know everybody’s means, and also can
cause a misunderstanding each other.
2. The kind of speaking
Identifying the kinds of speaking would lead us to see how speaking is
employed for communicating ideas and building relationships in social lives.
Brown in Bahar (2013) categories speaking into two types as follows:
1) Monologue
Monologue is a kind of speaking which is normally found in our social
lives as in speeches, lectures, and news broadcasts. This type commonly refers to
a stream of speech which will go on whether or not the listener comprehends, the
listener must process the long speech without interruption.
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2) Dialogue
Dialogue normally refers to an interactional discourse which involves two
or more speakers.
According to Brown in Bahar (2013) there are six speaking categories that
students may carry out in the classroom.
1) Imitative speaking
Imitative speaking refers to producing speech by imitating language forms
either phonological or grammatical e.g. the students practice an intonation contour
or try to pinpoint a certain vowel sound.
2) Intensive speaking
Intensive speaking goes a step further than imitative. If imitative speaking
is generated through drillings, intensive speaking can be slf-initiated or it can even
from part of some pair work activity, where learners are going over to practice
some phonological or grammatical aspect of language.
3) Responsive speaking
Responsive speaking refers to the students’ speech production in the
classroom in the form of short replies or student-initiated questions or comments.
4) Transactional speaking
Transactional speaking is conducted for the purpose of conveying and
exchanging specific information. It can be viewed as extended form of responsive
speaking.
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5) Interpersonal speaking
Interpersonal speaking is an interactional activity which is carried out
more for the purpose of maintaining social relationships than for the transmission
of factsnand information.
6) Extensive speaking
Extensive speaking may be the highestblevel of speaking since this can
only be carried out by students at intermediate to advancedlevels. This type
requires the students to give extendedmonologues in the form of oral reports,
summaries, or perhaps short speech.
3. Component of speaking
Abdullah (2011) stated that there are some components which should be
mastered by speaker namely: pronounciation, vocabulary, grammar, fluency, and
comprehension.
1) Pronounciation
Christiane and Barbara (2011) stated that we can define pronounciation in
general terms as the production of significant sound in two senses because it is
used as a part of a code of a particular languange and to acieve meaning in
contexts of use. According to Thornbury (2008) pronounciation refers to the
candidates ability to produce comprehensible utterances to fulfil the task
requirements. For example, it refers to the production individual sounds, the
appropriate linking of words, and the use of stress and intonation to convey
intendeed meaning. Pronunciation itself must be taught by the native speaker or
teacher who have a good understanding in teaching pronunciation.
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For the students who learn English as a foreign language will face a big
problem in pronounciation of each words. It is because of English is really
different with their mother tongue, and also English is different in using speaking
and writing.
So the first step in learning English is how to teach the students to
pronounce the sounds to the best their ability. The teachers must not forget to
teach sound discrimination prior to repetition exercise. The sound is to ask the
students to repeat the phrases and sentences as they have just read.
2) Vocabulary
Penny Ur (1991) stated that vocabulary can be defined roughly as the
words we teach in the foreign language. However, a new item of vocabulary may
be more than a single word. For example, post office and mother-in-law, which
are made up of two or three words but express a single idea. There are also multi-
word idioms such as call it a day, where the meaning of the phrase cannot be
deduced from an analysis of the component words. A useful convention is to
cover all such cases by talking about vocabulary ‘items’ rather than ‘words’.
Vocabulary have an important role in all of skill in each language. If
someone has good vocabulary mastery, he can use those words to express what he
wants. He can speak English fluently and can understand what people say easily.
Sometimes the students always faced problem in memorizing the words that they
just learnerd.
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3) Grammar
Grammar is the set of rules that related order sound sequences to
meanings. In addition, it is rather the way of speaker to construct sentences in
speech.
The mastery of grammar will be measure the students’ achievement in
English subject. Commonly, the students have difficulties in composing the
sentences and sometimes they get fear on speaking orally without good
grammatical system.
4) Fluency
Brown (1994) stated that teachers can promote fluency if they: a)
encourage students to go ahead and make constructive errors; b) create many
opportunities for students to practice; c) create activities that force students to gain
message errors; d) assess students’ fluency not their accuracy; and e) talk openly
to the students about the fluency. It means that fluency is the capability of the
speakers to use the language quickly, spontaneously, and confidently.
Perfect fluency will be identified by limited pause of utterance. Speaker
with imperfect fluency will stop and start to talk in uttering the sentence.
5) Comprehension
Comprehension is the power of understanding and exercised aimed at
improving or testing ones understanding of a language in written or spoken.
Comprehension is one of many components that should be paid attention to
increase students’ speaking ability in order to speak better.
16
Harmer stated that among the elments necessary from spoken production as
opposed to the production of practice exasmples in language drills, are the
following:
1) Connected speech: effective speaker of English need to able not only to
produce the individual phonemes of English, but also to use fluent
‘connected spech’. In connected speech sounds are modified, omited, added,
or weakened.
2) Expessive devices: native speakers of English chnage the pitch and stress of
particular parts of utterances, vary volume and speed, and show by other
physical and non-verbal means how they are feeling. The use of thse devices
contributes to the ability to convey meanings.
3) Lexis and grammar: spontaneous speech is marked by the use of a number
of common lexical phrases, especially in the performance of certain
language function. Teachers should therefore suplly a variety of phrases for
diffrent functions such as agreeing or disagreeing, expressing surprise,
shock, or approval. Where students ar involved in specific speaking context
such as a job interview, we can prime them, in the same way, with certain
useful prhases which they can produce at various stages of an interaction.
4) Negotiation language: effective speaking benefits from the negotiatory
language we use to seek clarification and to show the structure of what we
are saying.
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4. Teaching speaking
Talking about teaching speaking, it is can not be separated with the
language teaching. Stern (1987) said that language teaching can be defined as the
activitics which are intended to bring about language learning.Language teaching
is unnecessary or that no effective provision can ever be made to induce language
learning, then this could be an argument for the abandonment of all language
teaching.
According to Brown and Atkins (1987) teaching may be regarded as
providing opportunities for students to learn. It is an interactive process as well as
intentional activity However, students may not always learn what we intend and
they may sometimes also larn nations which we did not intendthem to learn.
Nunan in Amiqah (2014) stated that teaching speaking is to teach students
to produce the English speech sounds and sound patterns, use words and
sentences stress, intonation patterns and the rhythm of the scond language, select
appropriate words and sentences according to the proper social setting, audience
situation, and subject matter, organize their thoughts in a meaningful and logical
sequence, use language as a means of expressing values and judgments, and use
the language quickly and confidently with few unnatural pauses.
In this research, teaching speaking means to teach spoken English with its
all components and performance using chain drill technique.
5. Models of teaching speaking
Gebhard (2000) stated that there are at least five closely related factors that
can contribute to making interactive class rooms interactive, include:
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1) Reduction in the centrality of the teacher.
This does not mean that we teachers have to give up control of the class.
The teacher can maintain control of what goes on in the classroom while still
giving freedom to students to imitate interaction among themselves and with the
teacher
2) An imprecation for the uniqueness of individuals.
Each student brings to the classroom unique language learning and life
experiences, as well as feeling about these experiences. As teachers we need to be
sensitive to each individual’s background and effective state.
3) Chances for students to express themselves in meaningful ways.
Students need chances to listen to each other, express their ideas in speech
writing and read each other’s writing.
4) Opportunities for students to negotiate meaning with each other and the
teacher.
Negotiation of meaning needs to become the norm and while negotiating
students need chances to ask for and receive clarification confirm their
understanding, generally ask questions, respond to questions, and react to the
responses. If true negotiation of meaning is going on students will be fully
engaged in using English to understand the meaning as clearly as possible.
5) Choices both in relation to what students say and how they say it.
By negotiation of meaning students have choices as to what they want to
say to how they want to say it, and how they want to say it.
19
6. Chain drill
1) Defenition of drill
According to Matthews, Spratt, and Dangerfield in Khetaguri and Albay
(2014) drills is a type of highly controlled oral practice in which the students
respond to a given cue. The response varies according to the type of drill. Drill
can be useful teaching-learning material because they provide practice of small,
manageable chunks of language. This helps to build confidence and automatic use
of structuresband expressions that have been drilled. Moreover, they can be part
of a teaching or learning sequence that progresses from more towards less
controlled practice.
Drills are one of the best ways for language practice. Drills are useful tools
that help learners to use the target language effectively. When students are
engaged in drills, they will stand a better chance of developing dialogues in real
communications. Drills are interestig and they provide an enjoyable learning
environment.
Thornbury (2008) stated that drilling that is imitating and repeating words,
phrases, and even whole utterances. May in fact be a useful noticing technique,
since it draws attention to material that learners might not otherwise have
registered.
From the defenition above, the researcher conclude that drill is a technique
that give a chance to the learners to practice their language. And also drilling
function to move new items from working memory into long term memory, just as
we tend to memorize new word or sentence by repeating them a number of times.
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2) Kinds of drill
Drills are commonly used in audio-lingual method. The goal od this
method is use the target language communicatively. According to Lersen-
Freeman (2008) the kinds of drill that commonly used for teaching speaking are:
a.Backward build- up drill
This is used when a long line of dialog is giving students trouble. The
teacher breaks down the line into several parts. The students repeat a part of the
sentence, usually the last phrase or line. Then, following the teacher’s cue, the
students expand what they are repeating part by part until they are able to repeat
the entire line.
b. Repetition drill
Students are asked to repeat the teacher’s model as accurately and as
quickly as possible. This drill is often used to teach the lines of the dialogue.
c. Chain drill
A chain drill gets its name from the chain of conversation that forms
around the room as students, one-by-one, ask and answer questions of each other.
The teacher begins the chain by greeting a particular student, or asking him
questions. That student responds, and then turns to the students sitting next to him.
The first student greets or asks a question of the second student and the chain
continues. A chain drill allows some controlled communication, even though it is
limited. A chain drill also gives the teacher an opportunity to check each student’s
speech.
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d. Single- slot substitution drill
Teacher says a line, usually from the dialog. Next, the teacher says a word
or a phrase- called the cue. The students repeat the line the teacher has given
them, substituting the cue into the line in its proper place. The major purpose of
this drill is to give the students practice in finding and filling in the slots of a
sentence.
e. Multiple- slot substitution drill
This drill is similar to the single slot substitution drill. The difference is
that the teacher gives cue phrases, on at a time that fit into different slots in the
dialog line. The students must recognize what part of speech each cue is, or at
least, where it fits into the sentence, and make any other changes, such as subject-
verb agreement.
f. Transformational drill
The teacher gives students a certain kinds of sentence pattern, an
affirmative sentence for example. Students are asked to transform this sentence
into a negative sentence. Other examples of transformations to ask of students are
changing a statement into a question, an active sentence into passive one, or direct
speech into reported speech.
g. Question and answer drill
This drill gives students practice with answering questions. The students
should answer the teacher’s questions very quickly.
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3)The use of chain drill in teaching speaking
Paulston and Bruder (1976) stated that a chain drill are done individually
and each students repeats all the responses prior to his own and adds his own
piece of information. This drills also require the students to listen to each other,
and attention is diverted from the fact thet they are drilling and toward actual use
of the language.
Chain drill is one of the techniques used in Audio-Lingual Method. The
use of a chain drill in teaching speaking gives some advantages for the students
and teacher. According to Larsen-Freeman (2008), a chain drill gives students an
opportunity to say the lines individually. The teacher listens and can tell which
students are struggling and will need more practice. A chain drill also lets students
use the expressions in communication with someone else, even though the
communication is very limited. By using a chain drill, the teaching and learning
speaking is more effective. The teacher can immediately correct the students’
mistakes. He is able to give more attention and positive feedback to the students
in order to give them more knowledge and motivation in practicing speaking. As a
result, the students are more interested in learning speaking. They can improve
their speaking skill through the chain drill activity.
Chain drill can be varied by altering the pattern of student responses. At
first the students should answer in order around the class as to reduce the number
of elements they must remember. The example of using a chain drill in a
classroom is as follows:
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The teacher addresses the student nearest her with, “Good morning, Jose”
He, in turn, responds, “Good morning, teacher.” She says, “How are you?” Jose
answers, “Fine, thanks. And you?” the teacher replies, “Finds.” He understands
through the teacher’s gestures that he is to turn to the students sitting beside him
and greet her. That student, in turn, says her lines in reply to him. This chain
continues until all of the students have a chance to ask and answer the questions.
The last student directs the greeting to the teacher. (Diane Larsen-Freeman,
2008:37)
For more advanced students, this model can be used:
Teacher: my name is Ruth, and I’ve always wanted to be gypsy. What have you
always wanted to do?
Student 1: my name is John, and I’ve always wanted to be a rock star. What have
you always wanted to do?
Student 2:my name is Alex, and I’ve always wanted to be a snowboard champion.
What have you always wanted to do?
Chain drills are exercises that allow learners to practice dialogue, build
vocabulary and develop clearly stated ideas about a familiar topic using repetition
as the primary teaching strategy. The learners build on the statements made by
adjacent learners in the same way that links are added to a chain.
Examples of Chain drill:
1. Hello. My name is…what is your name?
2. I am from …how did you get to…?
3. My favorite thing about …is…what do you like most about …?
4. I have…do you have any…?
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5. I like to …how do you like to spend your time when you are not in school?
6. …is my favorite…what is your favorite…?
7. I had…for dinner last night. What did you eat yesterday?
8. I was born in…where were you born?
9. I dream of becoming a…what do you dream most about?
10. I hear birds singing, I think about…what do you think about when you hear...?
In a class of students, each learner will restate the questions before giving
their response. In a large class, students can be grouped (3-5 students per group)
in order to practice some of the more difficult drills that appear at the end. In
using a chain drill, the teacher should know how to use the technique
appropriately. So, the students’ performance and fluency in speaking English will
improve.
C. Theoretical Framework
Speaking is one of the four language skills besides listening, writing,and
reading which are given emphasis in second language learning and it input in the
curriculum. In speaking, students can express their ideas or convey feeling or a
piece of information fluently.
The researcher focuses the research on teaching speaking by implementation of
chain drill technique. The conceptual framework of this research was as follows:
25
D. Hypothesis
The hypothesis of the research was formulated as follows:
1. H0: The use of Chain Drill cannot be usefull in teaching speaking at the
eighth grade of SMP Kartika XX-2 Wirabuana Makassar.
2. H1: The use of Chain Drill can be usefull in teaching speaking at the eighth
grade of SMP Kartika XX-2 Wirabuana Makassar.
Chain drill technique
Speak ungrammatically
Bad pronounce
Lack of vocabulary
Students have not
motivation to speak
Students do not have
good confidence
Student’s achievement in
speaking
Speaking Ability
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CHAPTER III
RESEARCH METHODOLOGY
This chapter deals with research design, population and sample, variables
and instrument, data collection procedures, and data analysis techniques.
A. Research Design
This research used a quasi-experimental design. Latief (2013) stated that
quasi-experimental research is a research design that used by researcher when the
researcher can only assign randomly different treatments to two different classes.
This research exactly Nonequivalent Control Group Design that
involving two groups of classes. One group was treated as the experimental class
and other group was treated as the control class.
. In experimental class, researcher applied chain drill technique and in
control class, researcher applied common technique as the teachers’ technique in
classroom.
The researcher used pre-test and post-test design in both experimental and
controlled class. The aim of the test is to find out the using of chain drill in
teaching speaking. The effectiveness of this research is comparing the score of
pretest and posttest. If the score of post test is higher than pretest, it means that
this treatment is effective.
To get the significant effectiveness by comparing the pre-test and the post-
test result, the research design was presented as follow:
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Group Pre-Test Treatment Post-Test
E
C
01
01
X
-
02
02
Explanation:
E : Experimental class
C : Controlled class
01 : Pre-test
02 : Post-test
X : Treatment
(Cohen, Manion, and Morrison, 2007:283)
B. Population and Sample
1. Population
According to Sugiyono (2015) population is a generalization area that
consists of object/subject which has certain quality and characteristic that fixed by
the researcher to be learnt and took its conclusion.
The population of this research was taken from the second year students of
SMP Kartika XX-2 Wirabuana Makassar in academic year 2017. The total
number of population will 74 students which consist of three classes those are
class VIIIA, class VIIIB, and class VIIIC.
2. Sample
While sample is part of the characteristic and total of the population. The
researcher purposely used two classes as a sample. These classes divided into
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experimental class and controlled class. The researcher used 25 students as the
sample of the research withe students as experimental class in VIIIB and 25
students as controlled class in VIIIA. The reason for taking these classes as the
sample was based on recommendation of the English teacher of SMP Kartika XX-
2 Wirabuana Makassar that this class is easier to be observed.
C. Research Variables
This research consists of two variables; those are independent and
dependent variable. The independent variable of this research is chain drill and
dependent variable of this research is teaching speaking. Dependent variable is
affected by independent variable. This research shows that using chain drill
technique affects the students’ speaking ability or not.
D. Research Instrument
To obtain the data, the researcher preceded the test that consists of pre-test
and post-test. The function of pre test is to know how far the ability in speaking of
the students before using Chain Drill Technique and the function of post test is to
know the enhancement of students’ ability in speaking after using Chain Drill
Technique.
E. Data Collecting Procedure
The researcher collected the data by test (pre-test and post-test)
1. Pre-test
Pre-test was given before the treatment; it was given both of the
experimental and controlled group class. It aimed to measure the students’
background knowledge about speaking skill.
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The stages in giving pre-test to the students:
a) The researcher asked the students to pay attention
b) The researcher explained about the purposes of this research
c) The researcher explained the instrument that given to the students
d) The researcher asked the students to do the test.
2. Treatment
After given pre-test, the experimental class was given treatment which
was applied chain drill technique. Teaching and learning process in this class was
conducted as follows:
a) The researcher gave motivation before starting the materials
b) The researcher gave some explanation about the learning process
c) The researcher showed what speaking was and the topic that what will be
discussed in the classroom
d) The researcher explained about a chain drill technique and gave the rule of the
chain drill activity
e) The researcher asked the first student some question about the topic
f) The first student asked the second student some question based on the topic
g) The activities continue until the last student takes the turn
h) The researcher gave the students chance to ask question and problem about the
activity of chain drill.
30
3. Post-test
After giving treatment, the experimental and controlled class was given
post-test. It aimed to measure whether the use of chain drill technique was
effective to develop students’ on speaking.
The stages in giving post-test to the students:
a) The researcher told the students that we would conduct a test namely post-test
b) The researcher explained about what they had to do in this test
c) The students began to do the test individually.
F. Data Analysis Technique
This research analyzed by quantitative method. The analyzed of data
chronologically as follows:
The students’ pre-test and post-test scored using criteria level introduced
by Heaton(1988). The students’ score was determined from their speaking
performance in terms of fluency.
Table of the classification of scoring speaking performance in term of
fluency.
Classification score Criteria
Excellent 6 Speaks without too great an effort with a
fairly wide range of expression. Searches
for words occasionally but only one or two
unnatural pauses.
Very Good 5 Has to make an effort at times to search for
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words. Nevertheless, smooth delivery on the
whole and only a few unnatural pauses.
Good 4 Although he has to make an effort and search
for words, there are not too many unnatural
pauses. Fairly smooth delivery mostly
occasionally fragmentary but succeeds in
conveying the general meaning. Fair range of
expression.
Fair 3 Has to make an effort for much of the time. Often
has to search for the desired meaning. Rather
halting delivery and fragmentary range of
expression often limited.
Poor 2 Long pauses while he searches for the
desired meaning. Frequently fragmentary
and halting delivery. Almost give up
making the effort at times. Limited range of
expression.
Very Poor 1 Full of long and unnatural pauses. Very
halting and fragmentary delivery. At times
give up making the effort. Very limited
range of expression.
Heaton (1988: 100)
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1) Scoring the students’ rate percentage
Score = 100 %
(Depdikbud in Sukirman 2010:36)
2) Classifying the score of the students into rating scale as follows:
Table of the rating scale of students score
No Rating Classification
1 5.01-6.00 Excellent
2 4.01-5.00 Very Good
3 3.01-4.00 Good
4 2.01-3.00 Fair
5 1.01-2.00 Poor
6 0.00-1.00 Very Poor
(Heaton, 1988)
3) Calculating the mean score of students by using the formula:
x = ∑ xn
Explanations :
: Mean score
∑ x : Sum of all values
n : Number of values
(Woodbury, 2002:48)
4) Calculating the standar deviation of students by using the formula:
SD =
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SS = ∑ x - (∑ )
Explanations :
SS : Sum of square
∑ x : The sum of all square
N : Total number of subject(∑ x) : The square of the sum
(Gay, 2006)
5) Calculating the post-test and consulting their difference for hypothesis
testing, the formula:
t = ( )( )
Explanations :
t : Test of significancex1 : Mean score of experimental groupx2 : Mean score of controlled group
SS1 : Sum square of experimental group
SS2 : Sum square of controlled group
n1 : Number of students of experimental group
n2 :Number of students of cotrolled group
(Gay, 2006: 346)
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CHAPTER IV
FINDINGS AND DISCUSSIONS
A. Finding
The findings of the research were based on the results of the data analysis.
The data analysis used speaking test to collect the data. The test consists of pre-
test and post-test. The pre-test was given to find out the initial students’ fluency in
speaking and the post-test was given to find out the improvement of the students’
fluency in speaking after giving the treatment.
1. The classification of students’ pre-test and post-test score in experimental
class
Table 1
The rate percentage of score experimental class in pre-test
No Classification Score Frequency Percentage
1 Excellent 5.01-6.00 0 0%
2 Very Good 4.01-5.00 0 0%
3 Good 3.01-4.00 2 8%
4 Average 2.01-3.00 15 60%
5 Poor 1.01-2.00 7 28%
6 Very Poor 0.01-1.00 1 4%
Total 25 100%
The table above shows the rate percentage and frequency of score
experimental class in pre-test. It shows that 2 (8%) students can be classified good
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in speaking fluency, 15 (60%) students as an average in speaking fluency, 7 (28%)
students as a poor in speaking fluency and 1 (4%) student classified as a very
poor in speaking fluency.
Table 2
The rate percentage of score experimental class in post-test
No Classification Score Frequency Percentage
1 Excellent 5.01-6.00 0 0%
2 Very Good 4.01-5.00 0 0%
3 Good 3.01-4.00 14 56%
4 Average 2.01-3.00 10 40%
5 Poor 1.01-2.00 1 4%
6 Very Poor 0.01-1.00 0 0%
Total 25 100%
The table above shows that in post-test, there were none (0%) students got
excellent and very good score, 14 (56%) students got good score, 10 (40%)
students got average score, 1 (4%) student got poor score, and none of the
students got very poor.
Based on the result above, it can be concluded that the percentage in post-
test was higher than the percentage in pre-test.
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2. The classification of students’ pre-test and post-test score in controlled
class
Table 3
The rate percentage of score controlled class in pre-test
No Classification Score Frequency Percentage
1 Excellent 5.01-6.00 0 0%
2 Very Good 4.01-5.00 0 0%
3 Good 3.01-4.00 2 8%
4 Average 2.01-3.00 6 24%
5 Poor 1.01-2.00 14 56%
6 Very Poor 0.01-1.00 3 12%
Total 25 100%
The table above shows the rate percentage and frequency of the students’
controlled class in pre-test, none of the students got excellent and very good score.
There was 2 (8%) students got good score, 6 (24%) students got average score, 14
(56%) students got poor score, and 3 (12%) students got very poor score.
Table 4
The rate percentage of score controlled class in post-test
No Classification Score Frequency Percentage
1 Excellent 5.01-6.00 0 0%
2 Very Good 4.01-5.00 0 0%
3 Good 3.01-4.00 1 4%
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4 Average 2.01-3.00 7 28%
5 Poor 1.01-2.00 15 60%
6 Very Poor 0.01-1.00 2 8%
Total 25 100%
The table above shows that in post-test, there were none (0%) students got
excellent and very good score. There was 1 (4%) student got good score, 7 (28%)
students got average score, 15 (60%) students got poor score, and 2 (8%) students
got very poor score.
Based on the result above, it can be concluded that the percentage in post-
test was different in the rate percentage in pre-test.
3. The mean score and standard deviation of experimental class and controlled
class
Table 5
The mean score and standard deviation of experimental class and
controlled class in post-test
Class Mean Score Standard Deviation
Experimental 3.53 0.58
Controlled 2.28 0.97
The table above shows that, the mean score of experimental class in post-
test was (3.53) and the standard deviation of experimental class was (0.58), while
the mean score of control class in post-test was (2.28) and its standard deviation
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was (0.97). It means that, the mean score of control class was lower than the mean
score of experimental class.
The significant score between experimental and controlled class can be
calculated by using t-Test. The result of the t-Test can be seen in table 6 as
follows:
Table 6
The significance score of experimental and controlled class
Variable t-Test t-Table
Post-test 7.81 2.010
The table above shows the result of test of significance testing. For the
level of significance (α) 0.05 and the degree of freedom (df) (N1+N2)-2 =
(25+25)-2= 48, showed that the value of the t-Test was higher than t-Table. The
result of the test clearly showed that there was a significant different between the
students’ score in the experimental and controlled class after the treatment of
chain drill technique. It indicated that the chain drill technique is quite effective in
teaching speaking. It means H0 is rejected and H1 is accepted because the t-Test is
higher than t-Table (7.81 > 2.010). Hence, the hypothesis of the research is
accepted.
B. Discussion
As it was stated in chapter II, chain drill technique is a technique that aims
to help students in improving their motivation and self confidence in speaking
subject. By using chain drill technique, students are able to say their words
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individually. Furthermore the teaching and learning process is more effective, so
the students can improve their speaking skill by using the chain drill technique.
The researcher found that applied chain drill technique was effective in
teaching speaking. The researcher was discussed the students’ improvement in
speaking subject.
Before getting treatments, the students gave the pretest. In the pre-test,
students’ ability in speaking was low. Not only the way they convey their idea
was not clear but also there were many difficulties in grammar and vocabulary.
And the comparisons of average score between experimental and control class
was homogeneous. It meant before the treatments the students have same
condition, they still low in speaking skill.
Based on the analysis of students’ ability in post-test, it was found that
after getting treatment, students’ ability in experiment class were taught by using
chain drill technique was improved. The finding showed that students’ ability was
in good level; although, there were some mistakes that students had made in
grammar. It could be concluded that the implementation of chain drill technique in
developing students’ speaking fluency was effective. It was proven with students’
average score in experiment class was higher than control class.
After doing average similarity test (t-test analysis), it was found that there
was a significant difference between the improvement of students in experiment
class and students in control class.
Before the students were treated by applying chain drill technique, the
result of the students in experimental class of the research showed that the
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students’ speaking ability was still low. It was approved by the result of the pre-
test that there were no students got excellent and very high score, only two (8%)
students got good score, 15 (60%) students got average score, 7 (28%) students
got poor score, and 1 (4%) student got very poor score.
From the data analysis there was significance improvement of the
students’ post-test of experimental class from 19 students of the 25 students. In
the post-test there were no students got excellent and very good score, but there
were 14 (56%) got good score, 10 (40%) students got average score, 1 (4%)
student got poor score, and none of the students got very poor score.
Moreover, analysis of the mean score gap in the post-test between
Experimental and Controlled class ensures if the technique used was effective.
The mean score of the Experimental class was 3.53 and 2.28 for Controlled class.
It means the gap of the students’ score of the Experimental and Controlled class is
1.53. The explanation of the gap between the two classes indicates that the
Experimental class shows high increasing than the Controlled class.
Based on the findings above and the theory in chapter II, the researcher
concluded that using chain drill technique can be useful in teaching speaking and
overcome the students’ problem in speaking class. The goals have been achieved
because the students’ achievement and performance increased from the pre-test to
the post-test. Then, it gave much contribution in learning and teaching English
subject. The data showed a very significant different between t-test and t-table,
where t-test was higher than t-table (7.81 > 2.010).
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CHAPTER V
CONCLUSION AND SUGGESTION
A. Conclusion
Based on the finding and discussion of the research, the researcher
concluded that using chain drill technique can be useful in teaching speaking at
the eighth grade of SMP Kartika XX-2 Wirabuana Makassar. It was proved by the
students’ achievement in speaking fluency. The mean score of the students’
speaking fluency in pre-test was 2.76 and it was improved to 3.53 in post-test of
experimental class. It means that using chain drill technique in teaching speaking
contributed to the students more active in speaking class.
B. Suggestion
Based on the result of the data analysis and conclusion, the researcher
proposes some suggestion as follows:
1. The teachers should apply chain drill technique in order to make the students
interested in learning speaking and to build their self confidence in speaking
class.
2. The students should motivate themselves to learn English more serious, not
only during the lesson in the classroom but also outside the classroom. They
must keep practicing and never be afraid and shy in making mistake.
3. This thesis is result of analysis and research about the effectiveness of one of
the technique to teach speaking; therefore this thesis is hoped will have a
contribution for the teacher and the students.
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APPENDIX A
1. The result of the students’ pre-test in experimental class
No Correspondent Fluency Score
1 R1 3 3
2 R2 3 3
3 R3 2 2
4 R4 3 3
5 R5 3 3
6 R6 3 3
7 R7 4 4
8 R8 2 2
9 R9 1 1
10 R10 3 3
11 R11 2 2
12 R12 3 3
13 R13 3 3
14 R14 3 3
15 R15 3 3
16 R16 2 2
17 R17 3 3
18 R18 3 3
19 R19 4 4
20 R20 3 3
21 R21 3 3
22 R22 2 2
23 R23 2 2
24 R24 2 2
25 R25 3 3
TOTAL 69 69
Note: The name of the students was replaced by “Respondent (R)”
2. The result of the students’ post-test in experimental class
No Correspondent Fluency Score
1 R1 4 4
2 R2 4 4
3 R3 4 4
4 R4 3 3
5 R5 3 3
6 R6 3 3
7 R7 4 4
8 R8 3 3
9 R9 2 2
10 R10 4 4
11 R11 3 3
12 R12 3 3
13 R13 4 4
14 R14 4 4
15 R15 4 4
16 R16 3 3
17 R17 4 4
18 R18 4 4
19 R19 4 4
20 R20 4 4
21 R21 4 4
22 R22 3 3
23 R23 3 3
24 R24 3 3
25 R25 4 4
TOTAL 88 88
Note: The name of the students was replaced by “Respondent (R)”
3. The result of the students’ pre-test in controlled class
No Correspondent Fluency Score
1 R1 2 2
2 R2 2 2
3 R3 2 2
4 R4 4 4
5 R5 2 2
6 R6 3 3
7 R7 2 2
8 R8 2 2
9 R9 3 3
10 R10 2 2
11 R11 1 1
12 R12 2 2
13 R13 2 2
14 R14 2 2
15 R15 2 2
16 R16 1 1
17 R17 1 1
18 R18 2 2
19 R19 3 3
20 R20 2 2
21 R21 3 3
22 R22 4 4
23 R23 3 3
24 R24 3 3
25 R25 2 2
TOTAL 57 57
Note: The name of the students was replaced by “Respondent (R)”
4. The result of the students’ post-test in controlled class
No Correspondent Fluency Score
1 R1 2 2
2 R2 2 2
3 R3 3 3
4 R4 4 4
5 R5 2 2
6 R6 3 3
7 R7 2 2
8 R8 2 2
9 R9 3 3
10 R10 2 2
11 R11 2 2
12 R12 2 2
13 R13 2 2
14 R14 2 2
15 R15 2 2
16 R16 1 1
17 R17 1 1
18 R18 2 2
19 R19 3 3
20 R20 2 2
21 R21 3 3
22 R22 2 2
23 R23 3 3
24 R24 2 2
25 R25 3 3
TOTAL 57 57
Note: The name of the students was replaced by “Respondent (R)”
5. Score of the students pre-test and post-test in experimental class
No Corresspondent
Pre-test Post-test
ImprovementScore(x) Xi2 Score(x) Xi2
1 R1 3 9 4 16 1
2 R2 3 9 4 16 1
3 R3 2 4 4 16 2
4 R4 3 9 3 9 0
5 R5 3 9 3 9 0
6 R6 3 9 3 9 0
7 R7 4 16 4 16 0
8 R8 2 4 3 9 1
9 R9 1 1 2 4 1
10 R10 3 9 4 16 1
11 R11 2 4 3 9 1
12 R12 3 9 3 9 0
13 R13 3 9 4 16 1
14 R14 3 9 4 16 1
15 R15 3 9 4 16 1
16 R16 2 4 3 9 1
17 R17 3 9 4 16 1
18 R18 3 9 4 16 1
19 R19 4 16 4 16 0
20 R20 3 9 4 16 1
21 R21 3 9 4 16 1
22 R22 2 4 3 9 1
23 R23 2 4 3 9 1
24 R24 2 4 3 9 1
25 R25 3 9 4 16 1
TOTAL 69 196 88 318
Note: The name of the students was replaced by “Respondent (R)”
6. Score of the students pre-test and post-test in Controlled class
No Corresspondent
Pre-test Post-test
ImprovementScore(x) Xi2 Score(x) Xi2
1 R1 2 4 2 4 0
2 R2 2 9 2 4 0
3 R3 2 4 3 9 1
4 R4 4 16 4 16 0
5 R5 2 4 2 4 0
6 R6 3 9 3 9 0
7 R7 2 4 2 4 0
8 R8 2 4 2 4 0
9 R9 3 9 3 9 0
10 R10 2 4 2 4 0
11 R11 1 1 2 4 1
12 R12 2 4 2 4 0
13 R13 2 4 2 4 0
14 R14 2 4 2 4 0
15 R15 2 4 2 4 0
16 R16 1 1 1 1 0
17 R17 1 1 1 1 0
18 R18 2 4 2 4 0
19 R19 3 9 3 9 0
20 R20 2 4 2 4 0
21 R21 3 9 3 9 0
22 R22 4 16 2 16 -2
23 R23 3 9 3 9 0
24 R24 3 9 2 4 -1
25 R25 2 4 3 9 1
TOTAL 57 150 57 153
Note: The name of the students was replaced by “Respondent (R)”
APPENDIX B
The mean score of experimental and controlled class
A. Experimental class
1. Pre-testx = ∑ xnx = 6925x = 2.76
2. Post-testx = ∑ xnx = 8825x = 3.53
B. Controlled class
1. Pre-testx = ∑ xnx = 5725x = 2.28
2. Post-testx = ∑ xnx = 5725x = 2.28
APPENDIX C
Standard deviation of experimental and controlled class
A. Experimental class
1. Pre-test
SD =
Where SS1= ∑ x - (∑ )
= 196 - ( )
= 196 -
= 196 – 190.44
= 5.56
SD =
=
.
=
.
= √0.231
= 0.48
2. Post-test
SD =
Where SS1= ∑ x - (∑ )
= 318 - ( )
= 318 -
= 318 – 309.76
= 8.24
SD =
=
.
=
.
= √0.343
= 0.585
B. Controlled class
1. Pre-test
SD =
Where SS2= ∑ x - (∑ )
= 150 - ( )
= 150 -
= 150 – 129.96
= 20.04
SD =
=
.
=
.
= √0.835
= 0.913
2. Pre-test
SD =
Where SS2= ∑ x - (∑ )
= 153 - ( )
= 153 -
= 153 – 129.96
= 23.04
SD =
=
.
=
.
= √0.96
= 0.979
APPENDIX D
The significance different1 = 3.53 SS1 =8.242 = 2.28 SS2 = 23.04
1. t-Test
t = ( )( )
= . .( . . )( )
= .( . )( )
= .( . )( . )
= .( .
= ..
t-Test = 7.81
2. t-Table
For level of significance (α) = 0.05
Degree of freedom (df) = (N1+N2)-2 = (25+25)-2= 48
t-Table (=TINV(0.05;48) = 2.010
APPENDIX E
LESSON PLAN
School : SMP Kartika XX-2 Wirabuana Makassar
Subject : Bahasa Inggris
Class/Semester : VIII / 2
Time Allocation : 4 x 40 menit (two meetings)
Topic : Asking Opinion
A. Standart Competence
9. Berbicara
Mengungkapkan makna dalam percakapan transaksional lisan pendek sederhana
untuk berinteraksi dengan lingkungan sekitar
B. Basic Competence
9.1.Mengungkapkan makna dalam percakapan transaksional (to get things
done) spendek sederhana dengan menggunakan ragam bahasa lisan secara
akurat, lancar, dan berterima untuk berinteraksi dengan lingkungan
terdekat yang melibatkan tindak tutur: meminta, memberi, menolak jasa,
meminta, memberi, menolak barang, meminta, memberi dan mengingkari
informasi, meminta, memberi, dan menolak pendapat, dan menawarkan /
menerima / menolak sesuatu.
C. Learning Objective
At the end of the lesson, the students are able to:
1. Use the expression of asking and giving opinion in a dialog
2. Share their opinion and ask their friend opinion about something correctly
and fluently
D. Learning Material
Asking for someone’s opinion
 Do you think it is ...?
 What do you think of ...?
 What is your opinion
about ...?
Giving opinion
(agree with the opinion)
 Yes, I think so
 I go with your opinion
 Ok
 You’re right
(disagree with the opinion)
 No, I don’t think so
 That’s a good idea, but ...
 I’d love to, but ...
Refusing to give opinion
 I can’t say anything
 I don’t have any idea
Example:
1. A : Do you think Rendra hates Clara?
B : I don’t think so. I often see them together.
2. A : What do you think about Anne?
B : I think she is a stubborn girl
A : Why do you think so?
B : She never listens to her mother
A : You’re right.
E. Technique
Chain drill technique
F. Learning Activities
Meeting 1
Learning stages Activities Time
Pre-activities  Opening the activity by greeting the students
 Asking the questions about the general
condition in classroom.
 Checking students’ attendance list.
 Telling students about what will be discussed
in the classroom.
 Stating the learning objective to be achieved
10
minutes
Main Activities Eksplorasi
 Showing expressions of asking and giving
opinion.
 Asking the students to repeat the
pronunciation of some words after the
researcher.
 Giving the students example of asking and
giving opinion in a dialog.
 Asking the students to read the dialog
together.
Elaborasi
 Explaining about a chain drill technique.
60
minutes
 Giving a model about how to practice the
chain drill.
 Giving the rule of the chain drill activity.
 Asking the first student and second student to
practice the chain drill based on the model.
 The activities of chain drill continue until the
last student takes the turn.
 Give the students some themes in a lottery.
 Ask them to discus about theme they have got
with his partner and practice conversation
about theme in three minutes.
 Ask some pair to come forward and practice
the conversation in front of the class.
Konfirmasi
 Giving comment for all performance and
giving suggestions to be better in the future.
 Confirming the key concept of the lesson one
more time by pointing out the material given.
Post-activities  Giving the students reward and feedback.
 Giving the students chance to ask questions
and problems.
 Concluding the material.
10
minutes
 Closing the lesson activities.
Meeting 2
Learning stages Activities Time
Pre-activities  Opening the activity by greeting the students
 Asking the questions about the general
condition in classroom.
 Checking students’ attendance list.
 Telling students about what will be discussed
in the classroom.
 Stating the learning objective to be achieved
10
minutes
Main Activities Eksplorasi
 Showing expressions of asking and giving
opinion.
 Asking the students to repeat the
pronunciation of some words after the
researcher.
 Giving a dialog about asking for and giving
opinion.
 Asking the students to respond the teacher
based on the dialog.
 Asking some students to practice the dialog in
60
minutes
front of the class.
Elaborasi
 Explaining about a chain drill technique that
will use in meeting two.
 Giving the rule of the chain drill activity.
 Asking the first student and second student to
practice the chain drill based on the teacher
instruction.
 The activities of chain drill continue until the
last student takes the turn.
 Give the students some themes in a lottery.
 Ask them to discus about theme they have got
with his partner and practice conversation
about theme in three minutes.
 Ask some pair to come forward and practice
the conversation in front of the class.
Konfirmasi
 Giving comment for all performance and
giving suggestions to be better in the future.
 Confirming the key concept of the lesson one
more time by pointing out the material given.
Post-activities  Giving the students reward and feedback. 10
 Giving the students chance to ask questions
and problems.
 Concluding the material.
 Closing the lesson activities.
minutes
G. Sources and Media:
1. Whiteboard and worksheet
2. Text book that relevant to the material
H. Assesment
No Indicator Technique Form
1. Use the expression of asking and
giving opinion in a dialog
Oral test Performance
2. Share an opinion and ask friend’s
opinion about something correctly
and fluently
Oral test Performance
Instrument:
Please make a short dialogue with your partner based on theme that you get.
1. New friend
2. New teacher
3. Class
4. Whiteboard
Scoring system:
No Score Classification
1. 6 Excellent
2. 5 Very Good
3. 4 Good
4. 3 Average
5. 2 Poor
6. 1 Very Poor
LESSON PLAN
School : SMP Kartika XX-2 Wirabuana Makassar
Subject : Bahasa Inggris
Class/Semester : VIII / 2
Time Allocation : 4 x 40 menit (two meetings)
Topic : Asking and Offering Something
A. Standart Competence
9. Berbicara
Mengungkapkan makna dalam percakapan transaksional lisan pendek sederhana
untuk berinteraksi dengan lingkungan sekitar
B. Basic Competence
9.1 Mengungkapkan makna dalam percakapan transaksional (to get things
done) spendek sederhana dengan menggunakan ragam bahasa lisan secara
akurat, lancar, dan berterima untuk berinteraksi dengan lingkungan terdekat
yang melibatkan tindak tutur: meminta, memberi, menolak jasa, meminta,
memberi, menolak barang, meminta, memberi dan mengingkari informasi,
meminta, memberi, dan menolak pendapat, dan menawarkan / menerima /
menolak sesuatu.
C. Learning Objective
At the end of the lesson, the students are able to:
1. Use the expression of asking and offering something in a dialog
2. Complete the dialogue using the expression of asking and offering
something
D. Learning Material
Asking something
Asking something Refusing to give something Accepting
Can I have ....?
Can you give me ...?
Would you like to give
me some ...?
Soryy, I don’t have it Yes
Sure
Ok
Of course
Example:
Any : I’m hungry. Can I have something to eat?
Arga : Sure. Would you like a bowl of chicken parridge? Mother has just made it.
Any : Yes, please. Thank you.
Offering something
Offering something Refusing to accept Accepting an offer
Do you like this?
The gift is for you
Would you like more?
Here is some money for
you
No, thanks.
No, thanks. It’s enough.
I’d love to, but I’m full
Sorry, I can’t take this
Thanks
Thank you very much
That’s very kind of you
That’s very nice of you
E. Technique
Chain drill technique
F. Learning Activities
Meeting 3
Learning stages Activities Time
Pre-activities  Opening the activity by greeting the students
 Asking the questions about the general
condition in classroom.
 Checking students’ attendance list.
 Telling students about what will be discussed
in the classroom.
 Stating the learning objective to be achieved
10
minutes
Main Activities Eksplorasi
 Showing expressions of asking something
 Asking the students to repeat the
pronunciation of some words after the
researcher.
 Giving the students example of asking
something in a dialog.
 Asking the students to read the dialog
together.
Elaborasi
 Explaining about a chain drill technique.
 Giving a model about how to practice the
60
minutes
chain drill.
 Giving the rule of the chain drill activity.
 Asking the first student and second student to
practice the chain drill based on the model.
 The activities of chain drill continue until the
last student takes the turn.
 Give the students uncompleted dialogue
 Ask them to complete the dialogue with his
partner and practice it in three minutes.
 Ask some pair to come forward and practice
the dialogue in front of the class.
Konfirmasi
 Giving comment for all performance and
giving suggestions to be better in the future.
 Confirming the key concept of the lesson one
more time by pointing out the material given.
Post-activities  Giving the students reward and feedback.
 Giving the students chance to ask questions
and problems.
 Concluding the material.
 Closing the lesson activities.
10
minutes
Meeting 4
Learning stages Activities Time
Pre-activities  Opening the activity by greeting the students
 Asking the questions about the general
condition in classroom.
 Checking students’ attendance list.
 Telling students about what will be discussed
in the classroom.
 Stating the learning objective to be achieved
10
minutes
Main Activities Eksplorasi
 Showing expressions of offering something
 Asking the students to repeat the
pronunciation of some words after the
researcher.
 Giving the students example of offering
something in a dialog.
 Asking the students to read the dialog
together.
Elaborasi
 Explaining about a chain drill technique.
 Giving a model about how to practice the
chain drill.
60
minutes
 Giving the rule of the chain drill activity.
 Asking the first student and second student to
practice the chain drill based on the model.
 The activities of chain drill continue until the
last student takes the turn.
 Give the students uncompleted dialogue
 Ask them to complete the dialogue with his
partner and practice it in three minutes.
 Ask some pair to come forward and practice
the dialogue in front of the class.
Konfirmasi
 Giving comment for all performance and
giving suggestions to be better in the future.
 Confirming the key concept of the lesson one
more time by pointing out the material given.
Post-activities  Giving the students reward and feedback.
 Giving the students chance to ask questions
and problems.
 Concluding the material.
 Closing the lesson activities.
10
minutes
G. Sources and Media:
1. Whiteboard and worksheet
2. Text book that relevant to the material
H. Assesment
No Indicator Technique Form
1. Use the expression of asking and
giving opinion in a dialog
Oral test Performance
2. Complete the dialogue using the
expression of asking and offering
something
Oral test Performance
Instrument:
Complete the following dialogues using the expressions of asking, offering and
their responses in the box!
a. Thanks, I like them
b. No, thanks
c. I’d love to, but I’m full
d. Do you want it?
e. I prefer oranges
f. Do you want more?
g. Do you want to taste?
h. Of course
i. Can I have your answer sheet?
j. Do you want any mangoes?
1. Alfa : I bought some bars of chocolate yesterday. ……
Raja : Thanks, Alfa. It’s very delicious.
Alfa : …….
Raja : …….
2. Teacher: …….
Ratih : ……. Mom. Here you are.
Teacher: Is it yours?
Ratih : Yes, mom. What’s the matter?
Teacher: Great! You did it well.
3. Fajar : ……. The omelet I’ve cooked?
Lia : ……..
Fajar : That’s okay.
4. Danar : Mother bought mangoes yesterday. ……
Faqih : No, thanks. …..
Danar : Oh I see. But I don’t have oranges. What about apples?
Faqih : ……
Scoring system:
No Score Classification
1. 6 Excellent
2. 5 Very Good
3. 4 Good
4. 3 Average
5. 2 Poor
6. 1 Very Poor
LESSON PLAN
School : SMP Kartika XX-2 Wirabuana Makassar
Subject : Bahasa Inggris
Class/Semester : VIII / 2
Time Allocation : 4 x 40 menit (two meetings)
Topic : Asking and Offering for Help
A. Standart Competence
9. Berbicara
Mengungkapkan makna dalam percakapan transaksional lisan pendek sederhana
untuk berinteraksi dengan lingkungan sekitar
B. Basic Competence
9.2 Mengungkapkan makna dalam percakapan transaksional (to get things
done) spendek sederhana dengan menggunakan ragam bahasa lisan secara
akurat, lancar, dan berterima untuk berinteraksi dengan lingkungan terdekat
yang melibatkan tindak tutur: meminta, memberi, menolak jasa, meminta,
memberi, menolak barang, meminta, memberi dan mengingkari informasi,
meminta, memberi, dan menolak pendapat, dan menawarkan / menerima /
menolak sesuatu.
C. Learning Objective
At the end of the lesson, the students are able to:
1. Use the expression of asking and offering for help in a dialog
2. Make a dialogue by using the expression of asking and offering for help
D. Learning Material
Asking for help
Asking for help Refusing Accepting
Can you help me?
Could you help me?
Could you pass me the
pen, please?
Would you do me a
favor?
I’m sorry, I’m busy
I’m sorry, I can’t
Yes
Sure
Ok
Of course
Example:
At the bus stop...
Adi : Excuse me, would you watch my luggage while I go to the toilet?
Fia : Sorry, I can’t. My bus is coming and I must go now.
Adi : OK.
Offering for help
Offering for help Refusing Accepting
Let me help you
Can I help you?
Do you need any ...
I would be happy to help
you.
No, thanks
No, I’m ok
Please, don’t bother your self
No. Thanks. I can do it my
self
Yes, please
If you don’t mind
How good you are
I would be grateful
Sure, thank you
Thank you
Example:
Porter : You have a very big suitcase, ma’am. Can I help you?
Passenger : no, thank you. I can do it myself.
E. Technique
Chain drill technique
F. Learning Activities
Meeting 5
Learning stages Activities Time
Pre-activities  Opening the activity by greeting the students
 Asking the questions about the general
condition in classroom.
 Checking students’ attendance list.
 Telling students about what will be discussed
in the classroom.
 Stating the learning objective to be achieved
10
minutes
Main Activities Eksplorasi
 Showing expressions of asking for help
 Asking the students to repeat the
pronunciation of some words after the
researcher.
 Giving the students example of asking for
help in a dialog.
60
minutes
 Asking the students to read the dialog
together.
Elaborasi
 Explaining about a chain drill technique.
 Giving a model about how to practice the
chain drill.
 Giving the rule of the chain drill activity.
 Asking the first student and second student to
practice the chain drill based on the model.
 The activities of chain drill continue until the
last student takes the turn.
 Ask the students to make a simple dialogue
based on the situation was given
 Ask some pair to come forward and practice
the dialogue in front of the class.
Konfirmasi
 Giving comment for all performance and
giving suggestions to be better in the future.
 Confirming the key concept of the lesson one
more time by pointing out the material given.
Post-activities  Giving the students reward and feedback.
 Giving the students chance to ask questions
10
minutes
and problems.
 Concluding the material.
 Closing the lesson activities.
Meeting 6
Learning stages Activities Time
Pre-activities  Opening the activity by greeting the students
 Asking the questions about the general
condition in classroom.
 Checking students’ attendance list.
 Telling students about what will be discussed
in the classroom.
 Stating the learning objective to be achieved
10
minutes
Main Activities Eksplorasi
 Showing expressions of offering for help
 Asking the students to repeat the
pronunciation of some words after the
researcher.
 Giving the students example of offering for
help in a dialog.
 Asking the students to read the dialog
60
minutes
together.
Elaborasi
 Explaining about a chain drill technique.
 Giving a model about how to practice the
chain drill.
 Giving the rule of the chain drill activity.
 Asking the first student and second student to
practice the chain drill based on the model.
 The activities of chain drill continue until the
last student takes the turn.
 Ask the students to make a simple dialogue
based on the situation was given
 Ask some pair to come forward and practice
the dialogue in front of the class.
Konfirmasi
 Giving comment for all performance and
giving suggestions to be better in the future.
 Confirming the key concept of the lesson one
more time by pointing out the material given.
Post-activities  Giving the students reward and feedback.
 Giving the students chance to ask questions
and problems.
 Concluding the material.
 Closing the lesson activities.
10
minutes
G. Sources and Media:
1. Whiteboard and worksheet
2. Text book that relevant to the material
H. Assesment
No Indicator Technique Form
1. Use the expression of asking and
giving opinion in a dialog
Oral test Performance
2. Make a dialogue by using the
expression of asking and offering for
help
Oral test Performance
Instrument:
Make your own simple dialogue based on the situation below!
1. You don’t bring your pen. Ask your friend to lend you his/her pen.
2. Your friend can’t do his/her English homework. Offer your friend a help to
him/her.
Scoring system:
No Score Classification
1. 6 Excellent
2. 5 Very Good
3. 4 Good
4. 3 Average
5. 2 Poor
6. 1 Very Poor
APPENDIX F
Research Instrument
Test for the pre-test and post-test
 Beberapa hal penting yang harus diperhatikan bahwa:
1. Penelitian ini bertujuan untuk mengumpulkan data tentang kemampuan
speaking siswa kelas 2 SMP Kartika XX-2 Wirabuana Makassar.
2. Semua tanggapan yang adik-adik berikan terhadap penelitian ini tidak
mempengaruhi nilai Bahasa Inggris adik-adik.
 Kerjakan soal dibawah ini dengan menggunakan bahasa Inggris!
Complete the following dialogue with the suitable and perform it in front of the
class!
(Before you start, do not forget to mention your name and class)
1. Ani : Hy Ina.
Ina : Hy Ani.
Ani : Do you think Mr. Ruby is the best teacher?
Ina : …….. he is kind, smart and handsome teacher.
Ani : that’s right.
a. Yes, I think
b. No, thanks
c. I’m sorry I can’t
d. Sure, here you are
e. Of course
2. Porter : Excuse me, can I help you?
Adi : …… I can manage myself.
3. Mr. Aryo : Excuse me, would you watch my luggage while I go to the
toilet?
Stranger : …… I have to go now. My train is arriving.
4. Buyer : Two tickets to Surabaya please!
Ticket seller : ……..
5. Teacher : Can I have your answer sheet?
Student : …… mom. Here you are.
Teacher : Is it yours?
Student : Yes, mom. What’s the matter?
Teacher : Great! You did it well.
APPENDIX G
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